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Executive Summary

The following provides a high-level summary of mipals’ perceptions, uncovered through focus
groups and a web-based survey, of WPU teachergapton at William Paterson University’s
College of Education:

The large majority of participating principals are interested in establishing a closer

relationship with WPU’s College of Education.

* Nearly three-quarters of principals are interegtegkrving on a panel or speaking to a class.

» However, only 64% of principals were aware that Witféred an Institute for Novice
Teachers and Mentors, and even fewer principaj3@ere aware that WPU regularly
offered a Substitute Seminar.

Responding principals believe that WPU teachers aren the whole, well-prepared in
several areas of the three core competency areasessedKnowledge, Professional
Dispositions,and Applications.However, there are some specific areas within eadore
competency that could be improved.

* Knowledge:This core competency received the lowest overaiiga compared to the other
two core competency areas.

o Principals rated WPU teachers’ use of traditiomal authentic assessments as the
lowest relative competency, with one principal ngtthat one WPU teacher in
particular seemed to pick up those skills on tle jather than through a teacher
preparation program.

» Professional DispositionsThis core competency received the highest oveaiigs
compared to the other two core competency areas.

o Principals were most satisfied with WPU teachersfgssional dispositions,
particularly as it related to their respect foraisity and culture, and their high
expectations for all students.

o0 However, principals rated WPU teachers’ abilityefiect upon their teaching as the
lowest area relative to other areas withinghafessional dispositionsompetency
area.

» Applications Principals were overall very satisfied with WPUdeers in the area of
applications particularly in their use and knowledge of tedbgyg as a teaching tool.
o0 Another particular area of strength was WPU teagladaility to collaborate with
their peers and with other, more experienced teache
o Classroom management, not surprisingly, remainear@a in which principals
believed teachers could benefit from additionahtrey through a teacher education
program. In a 2008 survey of WPU alumni, it wasndthat approximately 35% of
alumni did not feel well prepared to guide and nganelassroom behavior.

EDUVENTURES, INC. | 101 FEDERAL STREET | 12 FLOOR | BOSTON, MA 02110 | 617.426.5622 | 617.204.9552 FAX | WWW.EDUVENTURES.COM
© Copyright 2010 Eduventures, Inc.

2 of 27



Though not specifically discussed in the context 8/PU teachers, focus group participants
commented on a number of other areas regarding diéfrentiated instruction in which new
teachers are typically least prepared.

* Principals believe that special education courskwbould be more fully incorporated into
teacher education programs. All teachers shoukivesome training in working with
special needs kids, while special education-focggedrams should be sure to incorporate
specific subject area content as well.

» English Language Learners continue to be a populat students with whom new teachers
are not well-trained to teach. In the 2008 alunomvsy, only half felt prepared to work with
ELLs.

Key Takeaway: Principals are generally very satiséd with teachers prepared by
WPU'’s College of Education, and feel that WPU teadrs are particularly adept,
compared to teachers prepared through other teachgoreparation programs, at
working with diverse populations and using technolgy. Areas in which principals
feel that WPU teachers are least prepared — classson management and using
assessments — are not uncommon areas in which masiv teachers struggle.
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Guiding Framework

As part of their commitment to offering programs that adequately prepare highly qualified
educators, schools of education are required to dett direct feedback from school

principals and administrators who have hired teacheeducation graduates.Increasingly, as
part of the accreditation process, schools of ditutare responsible for demonstrating that their
program produces high quality educators.

Principals and administrators are in a unique jmosib observe first-hand the teachers hired
within their schools and districts on their competieand perceived preparedness as a result of
completing a teacher education program. These gmd@re often asked to describe how well
teachers perform in several competency areas dimguworking with diverse populations,
teaching within their subject area of expertisel amanaging classrooms and student behavior.

Figure 1 presents a process model for anticipatiécbmes of a university preparation program.
The inputs list types of students and the priorivatibns, expectations, and experiences they
may have; the intervention include various tradiélouniversity program experiences; and the
outputs are accomplishments expected of graduBhtesresults reported within this report are
focused on outputs as a result of teachers’ prepatian at William Paterson University.

Figure 1. General Input-Output Process Model for Unversity-Based Preparation

Preparation
Inputs |::> Program |::> Outputs

* Motivations » Classes » Greater employmen
opportunities in-field

* Prior Experiences * Field experiences
e Licensure vs * Faculty ’ Impro.ved and .
. : effective professional
Non-Licensure « Peers practice
Candidates: Initial
and Advanced * Research * Increased content
» Degree vs. Non- * Theory knowledge
degree seeking » Positive impact on
students students
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Methodology

Procedures

To understand principals’ perceptions of teachegpared at William Paterson University,
WPU'’s College of Education and SOE-LC staff undektthe following steps between June 2009
and January 2010:

June 2009 September 2009 November 2009 January 2010
WPU solicited SOE-LC staff moderated SOE-LC staff
feedback via a paper- focus group of six principals, conducted a web-
based survey from all of whom also completed ja based survey of

six principals paper-based survey principals

The same set of survey questions, developed by Wb used for all three groups of principals
from whom feedback was solicited between June 20@9January 2010. The survey asked
principals to identify their level of familiarity ih WPU, their satisfaction with WPU graduates,
and to provide open-ended comments about areamfioovement. Please see the Appendix for a
complete list of the survey questions.

In all, 24 principals completed the survey and pest additional comments regarding WPU
graduates perceived strengths and weakness. Tnaipal's responses were dropped from the
analysis due to their choosing “not observed” oergwneasure assessed; thus, this report
includes the findings from a total of 22 principals

Participant Sample

Six principals completed the paper survey in JW@2In November, six principal participated
in a 75-minute face-to-face focused discussion ¢1N¥ campus about their experiences with
WPU teachers in addition to completing the samepaprvey. As a follow-up to this focus
group, 43 principals were invited to participataiweb-based survey. Twelve principals
completed the survey, garnering a 28% response rate

Respondent Characteristics

All focus group and survey participants were sclprwicipals or vice principals who had hired
or experienced working with a teacher prepared B8 College of Education. Figure 2 on the
following page displays the school or district ihigh participating principals and WPU teachers
are employed. Due to the amount of time that pakstseen the two focus groups and the web-
based survey, there was some administration turraduo of the schools, resulting in
completed surveys from both current and formerqipils. These are noted on the following
page. Feedback regarding WPU teachers’ performiaooeboth administrators was similar, if
not identical, in both of these instances.
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Figure 2. School or District in Which Pmcipals
and WPU Teachers are Emplaye

District School
Bloomfield Bloomfield Middle School
Butler Aaron Decker Elementary School
Fort Lee Elementary School No. 4 ) Both the current
Garfield City Garfield Early Childhood Learning Gen<< principal and a
Haledon Public Schools Haledon Public School \ zgr;%resr,taﬁ
Hillsdale Ann Blanch Smith Elementary Schowl participated in
Kinnelon Kiel (Primary) School the survey.
Little Falls Township Public Schools|  School No.1 \
Little Falls Township Public Schools School No.2

Morris Hills

Morris Hills High School

Passaic City Schools

Grant School No. 7

Passaic City Schools

Abraham Lincoln Middle School

Passaic City Schools

William B. Cruise Memoriah&al No. 11

Both the current

Pompton Lakes

Pompton Lakes High School

and former vice

Randolph Township Schools

Randolph Middle School

principals of
curriculum and

Wayne

George Washington Middle School

instruction

West Milford Township

Maple Road Elementary School

participated in the

West Orange Public Schools

Roosevelt Middle School

survey.

West Orange Public Schools

Thomas Edison Middie8ic

Wyckoff Public Schools

Washington Elementary S¢hoo

Three school districts — Little Falls Township Ral8chools, Passaic City Schools, and West
Orange Public Schools — are represented more thae) though different schools within each

district are represented.
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Familiarity With and Interest in Partnering With WP U

The principals surveyed are fairly familiar with M&m Paterson
University’s College of Education and the teachmepared there.
The majority of principals have worked with or liress than five
teachers within the past year, though two prinsipadiicated they
had worked with 10 or more WPU teacher educatiogqam
graduates.

Figure 3. Number of WPU Graduates Working in Schod at Which
Respondents Are Employed (N=22)
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Number of WPU Graduates in Your Building During the Last Year

Eight principals (36.4%) are alumni of William Pesten University. However, the number of
principals interested in working more closely withPU is much higher, as revealed in the chart
below.

Number of Percentage of

Partnership Opportunities SsTEENE | PemEeanE

Interested in a closer partnership with WPU 19 6.4%0

Willing to speak to a class or serve on a pane| 16 72.7%

The names of individuals interested in developiloger relationships, speaking to a class, or
serving on a panel are contained in the AppendmaiEand mailing address information is
provided for principals who participated in the weadsed survey.
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Not only are the majority of principals interestadostering a closer partnership with WPU, but
one focus group participant indicated that, in fa¢illiam Paterson was in their top tier of
schools from which they interviewed teacher caresla

“There are schools [from which] I just will not ietview [their candidates] because |
just haven'’t been pleased with the educators they’'ve been producing. William
Paterson just isn't one of those schools. We tlaliereally seriously.That's a big
piece for me, to be on our list of schools wherewi# look at the candidates.

Regarding their awareness of services offered girdPU’s College of Education, principals
were less familiar.

Number of Percentage of

Awareness Respondents  Respondents

Awa_re that WPU regularly offers an Institute fpr 14 63.6%
Novice Teachers and Mentors

Awa(e that WPU regularly offers a Substitute 8 36.4%
Seminar

Key Takeaway: WPU'’s College of Education should rezh out to school principals who
indicated an interest in partnership opportunitiesto further cultivate those relationships.
Additionally, WPU should consider ways it can incrase awareness in the community of its
Institute for Novice Teachers and Mentors and Sub#ute Seminar.
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WPU Teacher Graduates’ Performance in Key CompetencAreas

Overall, employers are satisfied with teachers tiye hired or
worked with from WPU’s teacher preparation prograiisbut
one participating principal believe that WPU graesaare
adequately prepared to be effective teachers,atd¥PU
graduates positively impact the learning of stuslevithin the
school. Figure 4 displays these results.

Figure 4. Principals Overall Satisfaction with WPUTeachers (N=22)
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Overall, do you believe WPU graduates who ai2o WPU graduates who are currently teaching
currently teaching are adequately prepared tofduesitively impact the learning of the students in
effective teachers in today's classrooms? your school?

The following feedback indicates that school pipats believe WPU is preparing teacher
education students well; principals believe thatWfachers have a strong work ethic and the
skills necessary to be successful within both th®sl and the community. Three principals also
noted that they hired WPU student teachers fukktirpon completion of their teacher preparation
program.

“We've hired some teachers from William Patersamj they’'ve done very welind
have been successful.”

“We have a lot of graduates from William Patershattwe’ve hired at Bloomfield
over the years at the elementary school and thélmigthool, so a lot of my

colleagues and some of the young teachers thatwe, lve’ve gotten our student
teachers from them [WPUNJ], anek've had really good experiences with thém

“We do get a lot of William Paterson student teasht@at come in[to our school],
and | have to say, for the most pahtey’re really well prepared I've hired several
of them who are extremely successful...For new teae¥te are just coming in, it
can be a tough town—the parents expect a lot—Ileytwth risen to the occasion...|
really think they come in very well-prepared wgtod lesson plan background, and
good work ethic.
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“Recent graduates are well-prepared, enthusiasknpwledgeable, and willing to
learn. As a principal, | have had positive experience$sttident teachers also.”

“They share best practices and strategi€ley truly lead by exampléNhat they
don't already know, they pick up quickly and withagpen mindit's a big plus when
new teachers are eager to learn new methods, progrand strategies.”

“I can speak to the two teachers that we hired jast year...The two teachers that
we hired from William Paterson who did student teag with us, they have become
the leaders in language arts department in theadsg level, which is‘xiand 8

grade. | have, at this point in time, my seni@cteers to go visit them for the
LEADS program—a differentiated instruction program have—they do a fantastic
job on it because they put the work intoAlll of the preplanning they put into it
seems to be above what other teachers are doingtihae been there a long time

| have a group of teachers—good teachers, that baea there a long time—that
have struggled with the new program because thasess much time that needed to
be invested in learning the program and pre-plagrior the lesson (because that's
what it takes)...they watched both of the WilliamePain teachers teach it [the new
program], and it was fabulous. | then was abléwm to my colleagues that are my
age and say, ‘look, this works.”

“ Candidates are very well prepared in understandlvest practicesThey are
comfortable transitioning into the classrooms. Babaexpectations are appropriate
and all seem responsible, passionate, and willdzeessful.”

Some principals have had an opportunity to workwttudent teachers in the middle of
their teacher preparation program at WPU, and gdlgdrave positive things to say about
them as well:

“We're very pleased with who we’ve had as studeatkers, and then who we've
hired from them as a result

“WPU student teachers haweastery of content, are highly motivated, truly
dedicated, and professional. They have the backgtamd ability to reach our
studentsThe College of Education is doing a fine job in praring student teachers
to enter the workforce

One principal commented on the format of WPU'’s besie@ducation programs as a positive:

“Their program that incorporates real world expeniee is so important to md.ve
been very impressed
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Two principals acknowledged that student teachrera #WPU didn't always necessarily perform
well, but that WPU was willing to intervene whercassary:

“The other thing for me with William Paterson isattwe had a student that wasn't
cutting it. The professors were very supportivehelping us get the message across
in the most professional way, which is another @ignat | really appreciated.

You're not always going to hit a home run.”

“The advisor knew that the person wasn’t doing qlaayd they spoke to the person
andreally tried to make it work

Employers were asked to rate teachers who had gtedifrom WPU's College of Education
teacher preparation programs on a number of spendasures within three core competency
areas:

* Knowledge

» Professional Dispositions
* Applications

Employers were asked to rate WPU teachers on tlesving scale:unacceptable (1), needs
improvement (2), satisfactory (3), very good ¢)exemplary (5)No principal used the rating

of unacceptableon any of the competency areas assess&te following three sections provide
detailed information about employers’ level of s&tction with teachers prepared by WPU across
a number of specific measures within these threasar
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Competency Area: Knowledge

The specific competency areas relatekrtowledgeaeceived the lowest scores across the three
broader competency areas assessed. However, pisagsigned an average ratingyefy good
or better to four of the six areas measured. Rpiais were most satisfied with WPU teachers’
ability develop lesson plans and incorporate the Nersey Core Curriculum Standards
appropriately.

Figure 5 displays the mean scores assigned byipaisdo WPU teachers within each specific
knowledgecompetency area, and Figure 6 shows the breakdbseooes by percentage of
respondents.

Figure 5. Mean Ratings of Satisfaction with WPU Teehers in the
KnowledgeCompetency Area (N=22

KnowledgeMeasures
Employed the lesson planning process appropriately 4.23
Incorporated New Jersey Core Curriculum Standards 4.18
Demonstrated mastery of content knowledge 4.05
Incorporated appropriate pedagogical knowledge 4.05
Adapted instruction to individual differences 3.95
Utilized a variety of traditional and authentic essments 3.77

1 = unacceptable, 2=needs improvement, 3=satisfactovery good, 5=exemplary

Figure 6. Satisfaction with WPU Teachers in th&knowledgeCompetency Area (N=22)

Exemplary = Very Good = Satisfactory = Needs Improvement

Employed the lesson planning process appropriately  31.8% 59.1% 9.1%
Incorporated New Jersey Core Curriculum
Standards 22.7% 72.7% 4.5%
Incorporated appropriate pedagogical knowledge 22.7% 63.6% 9.1% 4.5%
Demonstrated mastery of content knowledge 22.7% 63.6% 9.1% 4.5%
Adapted instruction to individual differences 18.2% 68.2% 4.5%9.1%
Utilized a variety of traditional and authent 5 5 5 -
st 43.6% 59.1% 18.2% 9.1%
0% 20% 40% 60% 80% 100%
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Over 95% of principals believe Within theknowledgecompetency area, principals were most satisfigd wi
WPU teachers arexemplaryor WPU teachers’ lesson planning processes and kngelefithe New Jersey
e g el e e 8O Core Curriculum Standards (NJCCS), as revealedigirdoth high ratings and
' open-ended feedback:

“We currently have only one William Patterson gratiion our faculty. She appears
to bewell prepared and diligent in her planninghich provides very good structure
for her lessons.”

“WPU graduates have the technical aspects of teaghrhey know the New Jersey
Core Curriculum Standardsind come equipped with technological skills.”

“Grads are very familiar with state standards and current pegtagical thinking.”
“They are well versed in technology atitbrough with lesson planning

“They, as a whole, are atme cutting edge when it comes to student-centered
classes, technology, detailed lesson planning, amdrall readiness.

Although the specific area atilized a variety of traditional and authentic
A quarter of principals believ assessmenteceived the lowest scores both in kinewledgecompetency area
WPU teachers’ use of and across all three competency areas, approxiynédéb of principals still
CESEESIES (8 S8 YTy O rated WPU teachergery goodor exemplaryin this area.Surveyed principals
needs improvement. L7 . - ,
and focus group participants indicate that WilliBaterson’s graduates have
strong assessment and evaluation skills.

“I have seen that with the young people—they lovjeamp into their test scores at

the end of the year and look back. They use bemdisnfor programs.they seem to

be very involved in looking at the datnd sharing their successes. | can say they're
very interested [in the data], much more so thame®f the more senior teachers.”

“Driving your instruction through your assessmergqes—|[WPU teachers] know
that already. But what | find that’s really greiatthatthey have openness to
learning more So it's not just what they’re coming in withs ithat they are
sponges, which | think is really terrific.”

“That message [that data should drive instructior]think the colleges are getting
out there—I thinkVilliam Paterson is definitely getting it out thereData should
drive instruction and decisions moving forward...iwalting that attitude is really
what we need.”

“In my experience, they are very organized and eablerough assessments, the
students demonstrate knowledge and success
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However, while one focus group participant noteg William Paterson graduates’ assessment
and evaluation skills are strong, he attributesesofithis to effective role modeling during field
experiences rather than to WPU student teachezpapation.

“I can say | have [seen William Paterson teachess assessment and evaluation
techniques], but agaii)m not quite sure if it's because of the knowleddgeey’re
coming in with or if it's because of the model they put in. My teachers are quite
good, and they don’t expect the student teachgrsp in with both feet and do the
developmental reading assessment, or do any kinthth assessment right away.
They instruct, they model it, and then the stutksther jumps in and starts doing it,
and then they keep those real specific anecdotalrds which drive their

instruction. So again the teacher is showing tienv to do it...l think so much of it
is having good role models, and then they havdlagness to jump in and do it.”

Another principal suggests introducing WPU studémtsiore assessments available, and
teaching them how those assessments are usededrisiruction:

“[Students needfeeper knowledge of current assessmesiish as DRA,
NJASK,NJPASS and how those results drive instruétio

One in ten principals are The second lowest rating within the knowledge caempey areaadapted
unsatisfied with WPU

teachers’ ability to ) instruction to individual differenceslso received positive ratings from 86% of
differentiate instruction. _ principals, and from one focus group participanpanticular:

“I have had a great experience [in differentiatimgstruction] with those teachers
from William Paterson.They seem to somehow have been trained to diffeatat
for each group..l walked into a classroom the other day, and | plagsed to see
how well these kids were doing, and in inclusiessés. They [P-12 students] were
all working in small group structures, and withiaad group, there was a different
mini lesson going on.”

“Teachers' enthusiasm and passion were motivatietpfs for the students. The new
teachers became immediately involved in the extreciar program. Theyhad a
comprehensive knowledge of instructional strateg(es. differential instruction).”

()

Key Takeaway: Principals are satisfied with the WPUeachers’ development of lesson plan
that incorporate statewide core curriculum standards, but feel that WPU teachers could
improve in their ability to use assessments and tifferentiate instruction for different
populations of students.
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Competency Area: Professional Dispositions

Overall, employers were most satisfied with WP tkesis’ performance in tharofessional
dispositionsarea. The mean scores for all competency areasitofessional dispositionsere
higher, on average, than scores for the areasatealwithin the other two main competency
areas. Mean scores and percentage breakdownsoaiéeat in Figure 7 and 8, respectively.

Figure 7. Mean Ratings of Satisfaction with WPU Teehers in the
Professional Disposition€ompetency Area (N=22

Professional Disposition§/leasures

Respected diversity and culture 4.52
Held high expectations for all students 4.36
Demonstrated an openness to learning new ideas 4.32
Exemplified high professional and ethical standards 4.32
Reflected upon teaching 4.18

1 = unacceptable, 2=needs improvement, 3=satisfactevery good, 5=exemplary

As displayed in Figure 8, employers did not belithet teachers needed improvement in any of
the professional dispositionasreas; all competency areas were rated as séhigfac better.

Figure 8. Satisfaction with WPU Teachers in thé>rofessional Dispositions
Competency Area (N=22)

Exemplary = Very Good = Satisfactory ® Needs Improvement

Respected diversity and culturg 52.4% 47.6%
Held high expectations for all studen;s 40.9% 54.5% 4.5%
Exemplified high professional and ethical standa_ds 36.4% 59.1% 4.5%
Demonstrated an openness to learning new ideas  36.4% 59.1% 4.5%
Reflected upon teaching  22.7% 72.7% 4.5%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
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Virtually all principals rated WPU teachers\asy goodor exemplaryin all five categories
within theprofessional dispositionsompetency area, with only one respondent indgigatat
teachers wersatisfactoryin four of the five categorieRespected diversity and cultueceived
the highest mean score across all measures assétsedll three main competency areas.

100% of principals are . : . T
e Focus group participants describe ways in whicHisiviil Paterson teacher

teachers'display of respect successfully connect with kids from different cudis or ethnicities, as well as
for diversity and culture. show promise in working with ELL students:

“We have a large percentage of Spanish speakindesits that have moved in. We
only have one part-time ELL teacher who is onlyeltero periods a day, so a lot [of
responsibility] is on the classroom teacher to helfh the oral vocabulary and so
forth. We have a student teacher from William Paterson whaeally taking an
interest in the studentsespecially for tutoring. So | do see her beiegyeffective
with the students.”

“1 haven’t had any problem with the William Patersqueople that came in, in
terms of adapting to an environment that | know theidn’t grow up in And
they've been wonderful about it. | haven't heanything negative about it.”

“I have about five teachers from William Patersbtiattwe have that are fairly new.
They came here because they wanted to come hkes. héid other choices, and
these are some quality teachers. But they didestiugaching, and they just loved
the environment they were in and the school thew e They knew it was
difficult, but that's where they want to be. | kmothey had suburban job offers,
and they didn’t take themi

Over 95% of principals it ; - . . ..
S e Additionally, in regard to the second highest rgteafessional dispositiorsrea

hold high expectations assessed, at least one focus group participangcgnat William Paterson graduates
for students. / hold high expectations for students:

“We have a new science teacher right now, freshobilliam Paterson, but it's
almost weird—she’s too difficult on the studerse has raised the bar so high for
the students, especially for the ELL students, ittsabeen difficult for her to modify
her expectations. | don’t know if that’s intrinsar what. | don’t know if that's what
William Paterson teachers their teachers to be, likg we find thathey really raise
the bar very, very high for the kids

Key Takeaway: Principals were overall very satisfid with WPU teachers’ professional
dispositions in the classroom. Particular areas aftrength included respecting the diversity
and culture of others, as well as holding high expgations for all students.
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Competency Area: Applications

Again, school principals are overall satisfied wittPU teachers’ performance in thgplication
competency area, as revealed through the mearsdi®iesl in Figure 9, and the percentage
breakdown of respondents by level of satisfactiofigure 10. Relative to other areas assessed,
principals were least satisfied with WPU teachalslity to pose questions which required

critical thinking

Figure 9. Mean Ratings of Satisfaction with WPU Teehers in the
ApplicationsCompetency Area (N=22

Application Measures

Created a safe environment 4.45
Demonstrated an interest in applying new technekogi 4.41
Worked collaboratively with colleagues and families 4.33
Developed a sense of community 4.27
Demonstrated resourcefulness 4.23
Managed the learning environment effectively 4.18
Taught for understanding 4.18
Demonstrated effective communication skills 4.05
Posed questions which required critical thinking 3.95

1 = unacceptable, 2=needs improvement, 3=satisfactevery good, 5=exemplary

Figure 10. Satisfaction with WPU Teachers in thé\pplicationsCompetency Area (N=22)

Exemplary " Very Good = Satisfactory ® Needs Improvement

Created a safe environ me_ nt 50.0% 45.5% 4.5%
Demonstrated an interest in applying new technek)éi 50.0% 40.9% 9.1%
Worked collaboratively with colleagues and families 38.1% 57.1% 4.8%
Developed a sense of commu n_imy 40.9% 45.5% 13.6%
Demonstrated resou rcefulne_;s 27.3% 68.2% 4.5%
Taught for understandin_q; 27.3% 68.2% 4.5%
Managed the learning environment effectiv;xly 27.3% 63.6% 9.1%
Demonstrated effective communication skil_s 22.7% 59.1% 18.2%
Posed questions which required critical thinki_1g 23.8% 52.4% 19.0% | 4.8%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
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i _ Half of surveyed principals believed that WPU teashwereexemplaryin
pover 95 of principals creating a safe environmeanddemonstrating an interest in applying new
exemplaryor very goodat technologiesWithin focus group discussions, several prinagad anecdotal
creating asatfe evidence to add about WPU teachers’ broad usatgelofology. Focus group
WIS participants note that one of William Paterson eas' greatest strengths is
y understanding and integrating technology.

“We’re using smart boards, we're blogging; we'reoking at the social groups on
the internet and are thinking of how we utilizentheWe're looking at how we use
cell phones—we can’t ban them...so looking at howalaow take this and kind of
embrace it and make it work for us, because wereamly not going to eliminate it.
[We're also using] laptops, and document viewénghen you can get those young
kids that come in and they're excited about it ttezhnology, that's great And
when they come in they have the attitude of showatimgrs how to work with
something, it's great.”

“l find that with our student teachers [from William Paterson], areny, very
technologically savvy For example, the LCD projector—they use it evizry. Not
just when someone comes in when they’re being wéxdeThey really get to the
core of who the kids are, and they focus on thdestticentered aspect of the
classroom.They just seem to really understand the new wayteathing—that you
really have to teach the whole child, especiallyhat middle school level; you don’t
just teach the subject. You want the kids to nfakeonnections to what they’re
learning. They have a nice understanding of wiaiddle school child is, and how
to get to them, and how to use technology as atavelg it.”

“l agree with the technology piece. | have fouhdtttwo of the student teachers that
we've had, who are now teachers in the buildingytte not just savvy [with
technology] by themselves. They have an abilishtoe with the rest of the staff in
a non-threatening way, which is wonderf#leople that are seasoned staff that
might be a little bit more afraid of the technologyece go to [WPU teachers]
because of their openness and their gentle waiiey are running before and after
school institutes, and the seasoned staff aredrettbecause they’re not afraid to
ask questions. That's been very, very helpfubforwhole building.”

“I find that our William Paterson teachers will come in and they Wwike the blog,
they will use whatever type of technology they nézth order to get to the kids.
Sometimes the seasoned teachers will feel thredtegEause they’re still using that
archaic way of writing things down, whereas thattt how the kids are going to be
moving around in this world. The kids seem toftiiemore with the teachers that
understand that this is the world that they live.infind that sometimes the more
seasoned teachers don’t understand that we’re amitggback to the paper and
pencil world, and they won't let go of it.”

“| have one teacher from William Paterson that usede a I grade teacher, but
now she’s our technology coordinator, and she’sifabs. She takes the initiative to
explain things, and she works with all the teachems things like podcasts and
their websites, she does the morning show for us—haee little TV studio She’s
great.”
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95% of principals believe

AL HEL el Sy Focus group participants also feel that a key gtreaf William Paterson’s
goodor exemplaryat

working collaboratively. graduates’ is in working collaboratively with calgues and family.

“Being collaborative and cooperative as a team...wheu are a young person and
you're coming into a multi-age group in your gradgel team, it can be a little
intimidating, especially when they look at somewhe’s been teaching for twenty
years that they admire. But the nice piece is vthew realize that everyone does
have talents, and being open to what they can l&am those that have thirty years’
experience, and then knowing what they can contibMore often than not, their
technology piece is such a huge contribution to sieathat have more
experience...being able to really be collaborativedao listen, that's important

“What they're fostering there [at William Patersotig collaboration”

“Thoseteachers that come from William Paterson take timéiative—they’re go-
getters. They are instructional leaders. They &eam players.They work
cooperatively with the administration, the parenisir fellow colleagues...On a
whole | think that they just produce great teactiers

“They havehelped our more experienced staff in a number ofygauch as
technology, best practices, and student assessment.

While 91% of surveyed principals feel that WPU tests arevery goodor
91% of principals are exemplaryat managing the learning environment effectiyéfys particular
SatisEdiuItMEL competency was rated as being in the bottom hialfive to other areas assessed.

teacher’s ability t e ;S i
tﬁ:ﬁez:,ﬁ:g ';;yv,r?]{,"n";“;ﬁf // Additionally, focus group participants indicate ttislassroom management tends to

y be a key area of weakness for William Patersonugites, though this is true of
most new teachers, regardless of their particelacher education program.

“For me, | would think [behavior management] is [Wim Paterson graduates’]
weakest spot. We have seventh and eighth gradedsya have lots of overage age
kids, some are fifteen or sixteen in my buildi&g. they get intimidated when they
have a sixteen year old in their room who couldlyezare less about having to be
there. We've had to work with them in that aredega bit. But to their credit, they
have persisted and have managed to make it work.hawel figured out a way,
again with a lot of guidance, how to make it bettielhave to give them credit for
persistence, but they don’t come in prepared to kvaith the rough kids’

“That's always been a problem for anyone going imtducation at the beginning

of their career No one necessarily has that bag of tricks.|l leteeryone, steal every
good idea, and put it in your pocket. Then youwdrtedigure out which ones work
for you and which ones don’t. This isn’'t geneddXilliam Paterson, it’s in
general—it's everyone. And some of its growthmatlrity, but as long as they
have that willingness to learn, that's what's imfaot, and you can mentor them.”

“I believe thatmore emphasis needs to be put on classroom managearel
dealing with difficult children. In order to be tgueffective, teachers must find
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alternate ways to create discipline and managerimetiiteir own classrooms. They
must raise the bar and believe that children in district can achieve!”

However, one focus group participant observed\tfiliam Paterson graduates seem to have
strong skills in building positive classroom leamgienvironments.

“I did find that the young teachers have a muchdret.theyseem to do a fantastic
job of classroom set-up and working to build a goled@rning environment They
have projectors on the board, and the whole sethgword walls, student
work...the young people coming in, they like to jputheir bulletin boards and do
all that stuff.”

Key Takeaway: One of WPU teachers’ greatest strenftrelated to theapplications
competency area is in understanding and using tecbiogy. Principals were also satisfied
with WPU teachers’ collaboration skills. However managing the learning environmenvas
identified as an area of improvement among focus gup participants.
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Suggestions for Consideration

Focus group participants commented on a numbethef @reas in which new teachers generally
could improve, particularly in the following areas:
» Special education

» English language learners and bilingual education
» Literacy instruction, among elementary school ppals

Findings from Eduventures’ 20@®ecruiting andPreparing Educatossudy in which

According to over 1,500 current teachers completed a survegsisgetheir overall preparation
Eduventures’ nation: echo the findings revealed by principals. Accordimghe national survey, teachers
reacho: LWERIEEE  felt least prepared to teach English Language lezamrelative to other competency
eachers feel prepare . . . .
to teach ELLs. areas, with only 30% of teachers indicating thef ieeparedor very preparedn this
P area. Additionally, 21.5% of teachers feepreparedor very unpreparedo
v differentiate instruction.

William Paterson University should consider thédaing comments and reflect on whether the
teacher education programs offered at the Collégalocation address these issues.

Regarding special education, principals believe tiare emphasis is needed on special
education coursework within teacher preparatiomg@ms, particularly due to an increased need
for special education training even outside of sexlucation-focused classrooms.

“| think prospective teachers should be requiredake a special ed. class, or more
special ed. classes than they already are.”

“[New teachers] should all come out of the universg with a good background in
teaching special ed. regardless of their intendeddg level or subject area,
because it's going to be their lifeEvery time | see a special ed. teacher and the
skills that they have to work with these kids—jit& so much greater than the
regular classroom teacher. They have all theshrtiegies and they understand the
developmental thought process of a learning dighblgld and how they react. |
would increase that [special education coursescfassroom teachers], whatever it
is, up another level.”

“The gamut of special ed. is just so big now, dmete¢’s a lot that they could
potentially be trained withyou really have to be flexible enough to come oantla
be prepared to work with all levels of kids

Focus group participants also recommend that mophasis be placed on understanding
Individualized Education Plans (IEP)’s and autism:

“ A lot of [new teachers] don’t understand what IEP&e. The whole piece with
the IEP’s and the child studies team--they’re @oight that. They're really not. It's
a whole new world for them.”
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“My experience is primarily with Special Educatioks such, | find that SE teacher
candidates have had adequate pre-teaching experiasdt pertains to mild/
moderate disabilities. Given the vast increasénmdutistic populatioradditional
training relative to autism and other significantighbilities is advisablé.

However, another focus group participant recomméinaisspecial education teachers become
more specialized in teaching content/subject ara#tser than focusing solely on special
education:

“Special ed. teachers...certainly become a lot moaeketable if they’re special ed.
and science, or special ed. and math. We’re mowingrds a totally inclusive
model, which is great; the research is moving it tirection. But the concern now
is that thespecial ed. teacher and the content knowledge thigr is so-so.And on
the other hand, you've got classroom teachers valydtsey’re content people, and
the special ed. instruction isn’t so great.”

English language learners (ELLS) comprise anotbpufation of students for which teachers are
not typically adequately prepared. Focus groupgpéants describe the challenges of finding
teachers competent to work with ELLs, or to teach bilingual classroom.

“We're 90% Hispanic, so [teaching] ELL is a wayldé...we don't get too many
young people going into those fields—bilingual edton or ELL. | haven’t been
able to get a bilingual math teacher for a numbeyears...bilingual math,

bilingual science, bilingual social studies. l'avie to see some more young teachers
that have these skills.”

“That’s [bilingual education] something that universitiessuld try to press a
little bit more. In urban areas, the need is great and there ast few
applicants...that’s a big concern.”

Additionally, collaboration with others, includinmpers as well as master teachers, is an important
piece of teaching special education and differénganstruction, and is an area in which special
education teachers could use more training withéir teacher education program.

“The special ed. teachers—they need to do a lotadfing with inclusion and in-
class support, and teaming with other teachersabse that’'s always been a
problem over the years. It seems to me like éttimg better. but they really need
to know how to cooperate with peogle

“When student teachers come in, | really try togglahem with an outstanding
master teacher who really knows how to differeatiastruction and embrace
special needs kids so that they’re getting thatgrele modeling and that dialogue
from that master teacher and they're seeing [tHEedintiation]...it's a little bit of
both—the training they come in with, but also th&lgnce they’re being given in the
classroom.l.think the ‘teaming’ is real crucial”
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Literacy instruction is another area in which pijirats believe new teachers could be better
prepared. Focus group respondents with early abildland elementary students, in particular,
indicate that literacy instruction is a weak pdortmany new teachers at these grade levels.

“When you're in a K-2 building, that literacy pieeghose foundational blocks—are
so key. Instructing reading, and doing it in deliéntiated way, and understanding
that children come into the classroom with suchyiray levels of ability.
Understanding how to implement that is so important

“l find that many teachers that are coming out oflege now, | feel, are reallyot
prepared to teach readingl find that we're doing a lot of professionaiv@éopment
in that area, and especially with tiered instructiand differentiation and centers...it
just seems as though they’re not prepared enougdh vety discouraging.”

“Teaching reading is so monumental, and it's prdtightening because there’s so
many layers, steachers need a lot of professional developmehto find that

there are differences between the colleges, amadh kitink of one college that will
remain nameless, but those students don’'t haveeaatout literacy. | hate to be so
cold about it, but even when you interview thend, you dialogue with them, they
don’t even know the educational jargon. So yowktit they’re just not ready...|
have found thatnost of the William Paterson people, and some otkelnools too,
they have much stronger literacy backgroundnd | think it's probably because the
professors in the school have been in the trenahdsknow what's important.”

“Getting them [new teachers] to work with small gps and leveled readers is
tough—some of them are too traditional in their approactthey need to think out of
the box a little bit and be more progressive inrt@proach [to teach reading].”

“Does [WPU] provide course work regarding the impientation of Writer's
Workshop? | think [WPU$tudents would benefit from training in this area

Key Takeaway: While focus groups did not comment sgifically on WPU's College of
Education or the teachers prepared there within theareas of special education, ELL and
bilingual education, or literacy instruction, Willi am Paterson should consider ways to
ensure these topics are addressed and emphasizethivi its teacher education programs.
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Conclusion and Next Steps

Overall, principals are satisfied with their exgeidies with WPU teachers, and generally believe
that they are well-prepared to teach as a restittedf teacher preparation program at William
Paterson University’s College of Education. Neaillyresponding principals believe that teachers
prepared by WPU have a positive impact on theblestts and are prepared to be effective
teachers in the classroom.

Principals were most satisfied with WPU teachebdity to develop effective lesson plans that
incorporate the New Jersey Core Curriculum Stargjdeir level of respect and conscioushess
for diversity and different cultures, their opersé&s new ideas, their level of collaboration with
others, and their use and knowledge of technology.

Despite overwhelmingly positive perceptions of preginess and satisfaction among principals,
there are areas in which WPU'’s College of Educatmuid improve its teacher education
programs, based on both principals’ open-ended @mtsrand their ratings on the core
competency areas assessed. Figure 11 presentathaseand the potential next steps WPU's
College of Education should consider.

Figure 11. Areas for Improvement and Potential NexSteps
COE-Wide Areas for Suggested Steps for the

Improvement College of Education
Use and application of | « Introduce various assessment tools to studentagltheir
assessments coursework

» Consider incorporating coursework that allows stiisléo use
existing or develop new assessment tools

Managing the « Provide opportunities for students to model or $ataithe

classroom classroom experience

» Consider longer field experiences to provide stitglanith hands-
on experience working in the classroom

Differentiated » Ensure that special education and bilingual educabmponents

Instruction are introduced into the general curriculum

 For special education-focused programs, be suretoporate
coursework relevant to specific subject areas dls sueh as math
or science

Literacy instruction » Evaluate the current standards for incorporatitggdicy
instruction into the curriculum, and refine if nesary to ensure
students, particularly those interested in teacheny childhood
or K-5 grade levels, are adequately prepared sétea

» Consider offering professional development workshiggused
in literacy for working teachers

To promote greater collaboration between the CGE@eel schools and districts, WPU should
reach out to principals who indicated they wererested in establishing a closer relationship
with WPU. Furthermore, WPU should consider waystoket and promote its Substitute
Seminar to increase awareness in the community.
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Figure 12. Survey Instrument

Your Name

Your School

Are you a WPU Alum?

Would you be interested in a closer partnership wit
Would you be willing to speak to a class or serve o
Are you aware that WPU regularly offers a Substitut
Are you aware that WPU regularly offers an Institut

Teachers and Mentors?

If known, please indicate the number of William Pat

during the last year.
Q14
Q5-9
Q 10 and over
Q Don't know

The questions below refer to your overall experienc
Please indicate, on a scale of 1 to 5, how you feel

regard to the following items:

Knowledge Competency Area

Adapted instruction to individual
differences

Demonstrated mastery of content
knowledge

Incorporated New Jersey Core
Curriculum Standards
Incorporated appropriate
pedagogical knowledge

Utilized a variety of traditional and
authentic assessments

Employed the lesson planning
process appropriately

Yes No

h WPU? Q Q

n a panel? o o

e Seminar? Q Q

e for Novice Q Q

erson graduates in your building

es with William Paterson graduates.

about William Paterson graduates in

1- 2 - Needs 3- 4— 5- 6 - Not
Unacceptable Improvement  Satisfactory Very Good Exemplary Observed
Q Q Q Q Q @)
O o O
O o o o o O
O o o o o O
@) Q Q Q Q @)
@) Q Q Q Q @)
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Figure 12. Survey Instrument (cont)

Professional Dispositions Competency Area

Ccr

Held high expectations for all O]
students

Respected diversity and culture
Demonstrated an openness to
learning new ideas

Reflected upon teaching
Exemplified high professional

and ethical standards

0 00O O

0 00

Applications Competency Area

cr

Demonstrated effective O
communication skills

Created a safe environment
Managed the learning
environment effectively
Developed a sense of
community

Posed questions which required
critical thinking

Taught for understanding
Worked collaboratively with
colleagues and families
Demonstrated resourcefulness
Demonstrated an interest in
applying new technologies

0 00O O O 00O O

o0 00 O O 00

Do WPU graduates who are currently teaching positiv
students in your school? If yes, please describe or

O No

O Yes

Overall, do you believe WPU graduates who are curre

prepared to be effective teachers in today's classr
examples.

QO No

O Yes

Your comments and suggestions in regard to the over

subjects or specialty programs will be used to asse
preparation programs. Please make any additional co

2 - Needs 3-
nacceptable  Improvement Satisfactory

O

0 00

2 - Needs 3-
nacceptable  Improvement Satisfactory

)

0O 00 O O 00

0 00O O 0O 00 Og.

5-
Exemplary
o

0 00

Exemplary

o0 00 O O 00

ely impact the learning of the

give examples.

ntly teaching are adequately

all group of candidates or to specific
ss and improve our teacher
mments below:

ooms? If yes, please describe or give

6 - Not
Observed

o

0 00

6 - Not
Observed

O

0 00O O O 00
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Figure 13. Principals Interested in a Closer Partnieship with WPU (N=19)

Name Title Email Address
Web-Based Survey Participants
Former Vice
Christine Principal, .
Dell'Aglio Curriculum and cdellaglio@haledon.org 91 Henry Street Haledon NF508
Instruction
Faith N. . . . West
Delaney Principal faithdny@optonline.net 36 Maple Road Milford NJ 07480
Gary Borges | Principal borges@lfschools.org iiesntjt\a/ens Little Falls NJ 07424
Joseph . . L . 520 West Main
Cacciaguida Principal jcacciaguida@mhrd.k12.nj.us Street Rockaway NJ 0786¢
Ezgr? Principal kaycart@passaic-city.k12.nj.us 390 Grggove  Passaic NJ 0705
Scott Blake Principal sblake @wyckoffschools.org i?/gr:ﬁ/g()dland Wyckoff NJ 07481
Director of
\l\l/IVsﬁgi)IIIGorab Special mcneill@Ifschools.org 32 Stevens Ave Little Falls J NO7424
Services
Xavier L : 75 William West
Fitzgerald Principal XFitzgerald@woboe.org Street Orange NJ 07052
Patricia A. . L .
Ramsay Principal pramsay@passaic-city.k12.nj.uis

Paper-Based Survey Participants
Beth Banhill DeSantis Vice Principal, Curriculumdaimstruction
Frank A. D'Amico Principal
Frank Corrado Principal
Jacqueline Kartanos
John Scozzaro Principal
Michael McCarthy
Pat Hart Principal
Salvatore Goncalves Principal
Virginia Scala Principal
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